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Genre Effects on Alignment and Writing Quality in the Continuation
Task by Chinese EFL learners

Wang Qi (Guangdong University of Foreign Studies)

Previous studies have repeatedly confirmed the robust alignment effect of the
continuation task and its great potential to expedite second language writing and learning.
The bulk of research in this respect, however, has mainly centred on the narrative genre,
leaving the applicability of the task to other genres largely unexplored. This study
endeavours to address this issue by comparing the alignment effect and writing
performances of the task between the narrative and the expository genre. To this end, a
cohort of 40 students from a Chinese university were recruited. They were required to
complete two narrative and two expository continuation tasks over eight weeks.
Participants’ continuation writings were analyzed both quantitatively and qualitatively
for the purpose of capturing alignment effects. The results reveal that the expository
continuation task elicited greater overall alignment, manifested in the greater amount of
phrasal alignment, albeit smaller amount of sentential alignment. Irrespective of source
text genre, students tacitly converged to the source text at various rhetoric and stylistic
dimensions, exhibiting alignment in nuanced and multifaceted manner. Participants’
writing performances were found to be better on the expository task, indexed by greater
accuracy and syntactic complexity. The findings suggest that the continuation task can be
expanded to expository writing to effectively promote the teaching/learning of non-
narrative writing. The implications for both L2 writing theory and pedagogy are discussed.
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The growth trajectories of L2 Xu-based self-efficacy profiles and their
relationship to EFL learning

Xiaopeng Zhang (Xi’an Jiaotong University)

This longitudinal study tracks the changing L2 Xu-based self-efficacy profiles
among 15 Chinese high school students and their correlation with English learning over
a one-year period. The study is guided by a corollary of Xu-argument, which posits that
through Xu (completion, extension, and creation), L2 learners engage with input text to
scaffold their output in an interactive context. This scaffolding helps enhance learning
self-efficacy and, subsequently, improve L2 production. The study addresses two primary
issues: first, whether L2 Xu-based self-efficacy experiences changes over time, and
second, how the developmental factors of L2 Xu-based self-efficacy influence English
learning progress. Utilizing a curve-of-factor model approach, the study found that L2
self-efficacy showed an increase over the year-long intervention. Additionally, growth in
ideation, conventions, and self-regulation, three core beliefs linked to L2 Xu-based self-
efficacy, was positively correlated with L2 learning outcomes, including comprehension,
production, and learner engagement in the continuation task. These correlations remained
significant even after controlling for prior L2 achievements. The implications of these
findings for L2 learning practices are discussed.
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Effects of alignment on EFL learners’ pragmatic performance in the continuation task
it
JTARAMEAN R

Previous studies have demonstrated that alignment in the continuation task has a great facilitative
effect on L2 performance at various linguistic levels. However, research along this line has largely
neglected alignment at the pragmatic level. Consequently, it is unknown whether and how alignment
has a role to play in L2 learners’ pragmatic performance, which is key to successful communication,
especially communication via conflictive discourse. This study constitutes an initial attempt to explore
pragmatic alignment and its effects on EFL learners’ pragmatic performance in the continuation task.
Two intact classes of second-year university students majoring in business English were assigned to a
continuation group and a control group. The continuation group was required to write a business
complaint email about shortage of goods after reading a model complaint email about damaged goods,
while the control group was tasked with performing the same writing task without reading the model
email. Data were analyzed using a coding scheme of pragmatic strategies adapted from the rapport
management theory (Spencer-Oatey, 2008) and the rating scale for L2 written speech act (Chen & Liu,
2016). Results show that (1) pragmatic alignment occurred in the continuation task, as manifested by
the significantly increased use of pragmatic strategies by the continuation group, (2) pragmatic
alignment in the continuation task enhanced EFL learners’ pragmatic performance in email writing,
as revealed in the continuation group’s higher scores on the rating scale for L2 written speech act, and
(3) pragmatic alignment was a significant predictor of learners’ pragmatic performance, with stronger
alignment leading to better writing quality. This study extends the xu-argument based research to the

pragmatic level and provides pedagogical implications for the cultivation of L2 pragmatic competence.
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Investigating the Effects of the Speaking Continuation Task and the Model-as-feedback
Speaking Task on EFL Learners’ Oral Performance in Business English Contexts
iSiibs
I IRAMEAN R

The advancement of international communication has highlighted the importance of Business
English teaching, garnering considerable attention from scholars. Existing studies has confirmed the
positive impact of the continuation task and the model-as-feedback techniques on the learning
processes of English as a Foreign Language (EFL) learners. However, there remains a notable gap in
empirical research comparing the effects of the speaking continuation (SC) task and model-as-
feedback speaking (MAFS) tasks on EFL learners’ oral performance. To address this gap, the present
study investigates the effects of these two tasks on EFL learners’ oral performance, evaluated through
the lenses of complexity, accuracy, lexical richness, and fluency (CALF), as well as overall oral
production quality. Sixty Chinese EFL learners participated in the research. Participants first
completed a pre-test encompassing both spoken and written assessments, thereafter being assigned to
the SC or MAFS group based on their scores. During the experimental phase, participants from two
groups were required to produce two rounds of oral output on the same theme, albeit with different
task instructions. Their recordings were transcribed and analyzed using ANOVA in SPSS 27.0. The
findings reveal that the MAFS group outperformed the SC group in complexity and fluency, while the
SC task yielded significantly higher results in terms of accuracy and lexical richness. In terms of oral
production quality, the SC group excelled in the first round of speech across all measured dimensions,
particularly in lexical richness and grammatical range and accuracy. However, no statistically
significant differences emerged in the second round of speech between the two groups. These findings
highlight the importance of input material in Business English teaching and advocate for the

integration of both SC and MAFS tasks to promote EFL learners’ oral performance.
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Effects of Multi-Turn Comparative Continuation Writing on the Development of L2
Productive Lexical Features
4k
I TR

This study examines the effectiveness of multi-turn comparative continuation writing tasks on
Chinese EFL learners’ development of productive lexical features over one semester. The participants
were 75 homogeneous learners of English recruited from a high school located in southwest China.
They were randomly divided into a control group and an experiment group, and both groups finished
eight turns of writing. For each turn, the experiment group was provided with a source text, while the
control group only received an outline and wrote according to the prompts. An array of lexical CAF
(complexity, accuracy and fluency) features of the learner compositions was analyzed and measured
by human raters and natural language processing tools including TAALED (version 1.4.1) and
TAALES (version 2.8). Results from several linear mixed models (LMMs) revealed that the
experiment group experienced significant improvements in either lexical complexity, lexical accuracy
or lexical fluency across the multiple turns of writing as compared to the control group. The findings
in study have important pedagogical implications for applying comparative continuation writing in

high-school English teaching and learning.
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The effects of topic familiarity on EFL learners’ L2 speaking quality and engagement during
peer interaction in reading-speaking integrated continuation task
S £
JTARAMESNUR

The field of second language (L2) assessment and pedagogy has witnessed a surge in the number
of empirical studies exploring the effects of task design features on L2 language production and
development. Although the impact of various design and implementation factors has been widely
examined, the studies exploring the effects of these factors on the quality of L2 production conducted
so far have yielded rather inconsistent findings, which has attracted sustained scholarly interest in this
field. In addition to the mixed results, the research has focused primarily on the effects of task
characteristics on the language processing during task performance, whereas few studies have
explored their effects on the learners’ engagement during the peer interaction before the task. This
study aims to investigate the effects of topic familiarity on the EFL learners’ L2 speaking quality in
the reading-speaking integrated continuation task and EFL learners’ cognitive, behavioral, emotional

and social engagement during the peer interaction before the speaking task. Moreover, the relationship
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between the engagement and quality of L2 speaking is also been discussed. Developing speaking skill
has become the priority for many foreign learners and the research findings which could be used to
improve the fairness and validity of L2 speaking assessment and provide pedagogical suggestions for

language teachers in designing speaking tasks effectively.
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Impact of Al-powered Grammarly on L2 grammar learning strategies in an iterative
continuation writing task: An exploratory investigation
EEIR AR
JTARAMESN R
The incorporation of Artificial Intelligence (Al) technology in language learning has gained

significant attention in recent years. One such Al-powered tool, Grammarly, asserts its ability to
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improve writing quality by providing automated grammar and spelling corrections. However, the
underlying effect of Grammarly on L2 learners’ grammar learning strategies, as evidenced by their
improved writing outcomes, remains largely unexplored. This study aimed to investigate the impact
of using Al-powered Grammarly on L2 learners’ grammar learning strategies in an iterative
continuation writing task. A total of 79 participants were randomly assigned to either the experimental
group, which used Grammarly while completing an iterative continuation writing task, or the control
group that completed the task without any support from Grammarly. Data was collected through
written essays and a pre- and post-task questionnaire assessing L2 grammar learning strategies and L2
grammar competence. The results showed that there was a significant improvement in both groups’
use of grammar as measured by the number of errors corrected by Grammarly. However, compared
with the control group, those who used Grammarly reported utilizing different types of grammar
learning strategies more frequently and effectively during their writing process. These findings suggest
that integrating Al-powered tools like Grammarly into language teaching and learning can positively
impact L2 learners’ use of grammatical structures and enhance their overall awareness and utilization
of various grammar learning strategies during writing tasks. Further research is needed to explore the

long-term effects and potential benefits for language acquisition that the Al-enabled tools may provide.
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A Probe into the Effectiveness of Mobile-assisted Speaking Continuation Tasks Based on Peer
Feedback Analysis
ZelIg
T RAMEAN R

The present study attempted to investigate into the effectiveness of the mobile-assisted speaking
continuation tasks as based on analysis of peer feedback elicited from the tasks. In an audiovisual-
based speaking continuation task, participants are asked first to watch a video and then to continue
and complete a conversation or monologue based on the original video with the ending erased. The
present study involved 46 sophomore students at an English listening and speaking course in a
university in southern China. The participants were asked to complete one individual speaking
continuation task and one collaborative task, and move further to give peer feedback. The tasks were
conducted on a teaching and learning App called Mosoteach.

The analysis of peer feedback records revealed that students predominantly provided positive
feedback and suggestions to their peers, with little corrective feedback. It was also found that the
individual task triggered more affirmative evaluations, while the collaborative task placed greater
emphasis on elaboration and explanation. Both tasks focused a lot on the content level of the continued
output, with the feedback in the individual task being more oriented towards logic and structure,
whereas the collaborative task stressing creativity and innovation. The findings pointed to the
contributory role of the speaking continuation tasks to participants’ oral skills. The reflective journals
of the students clearly displayed the facilitating role of the continuation tasks and peer feedback in
promoting students’ self-confidence and engagement in their speaking performance. Pedagogical
implications were thus made to enhance the effectiveness of mobile-assisted speaking continuation

tasks.

Fostering multimodal literacy: An exploration of imitation and creation in EFL learners’
continuation videos
YR

JTARAMESNTUR
This study explores how Chinese EFL university students create continuation videos based on an
original English video titled “What is a Brand.” The objective is to investigate the strategies they
employ to imitate and extend the original video and provide implications for fostering multimodal
literacy in EFL learning contexts. The audiovisual-based continuation task was assigned in a Business
English listening and speaking course at a Chinese university, with 26 first-year Business English
majors as participants. Following the framework of TBLT, students were asked to: 1) study the original
English video both in and out of class, 2) prepare a script introducing the brands they use every day
and continue the video by explaining what makes a good brand, and 3) create a video based on the

prepared script. After submission of the videos, students obtained both peer and teacher feedback.
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For the case analysis in this study, four student-generated videos were selected, two
demonstrating strong performance and two exhibiting weak performance. The analysis focuses on how
the student-produced videos imitate and extend the original video from multidimensional perspectives,
including linguistic, aural, visual, and content aspects (Dressen-Hammouda & Wigham, 2022). The
findings show that strong performers tend to combine imitation and creation in different aspects. They
not only imitate the original video but also incorporate their own creative ideas. In stark contrast,
students in weak cases are more likely to rely heavily on strategies that closely imitate the original
video, with minimal original content or creativity. The combination of imitation and creation indicates
greater learner engagement with the task, which enhances the quality of the continuation videos. This
study seeks to shed light on how the continuation task based on the xu-argument (Wang, 2017) can
facilitate EFL learners’ improvement in linguistic production and enhancement of their multimodal

literacy.
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